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Abstract

The mystical poetry of the Spanish Renaissance is a topic included in the literature curriculum of the third
year of compulsory secondary education in Spain. This subject tends to have little connection with the
reality, individual interests and prior knowledge of 14-year-old Spanish students. According to interest
theories, developing meaningful learning based on an intrinsic interest in this subject can be difficult if
there is nothing to link the student to it. Therefore, a process of didactic transposition is necessary to
transform academic knowledge into teachable and comprehensible content for students. Based on these
foundations, the objective was set of designing an activity that stimulates the situational interest of a group
of 25 students towards the mystical poetry of the Spanish Renaissance. Previously, sport was identified as
a major interest of the students. It was then linked to mystical poetry through the devotion that some athletes
arouse in young people, comparing it with the devotion felt by mystical poets, such as Saint John of the
Cross and Saint Teresa of Jesus, towards God. The students read, analysed and debated the boundaries
between devotion and fanaticism, as well as the risks of the latter for personal and social development. This
study presents a quasi-experimental design that analyses the impact of a planned intervention on students’
situational interest. During the implementation, data on the activation and maintenance of situational
interest was collected through participant observation (teacher) and non-participant observation (external
teacher) and a questionnaire for students. This allowed for triangulation of the information. The observation
matrix, with five items, used a four-point linear estimation scale. The questionnaire included 10 items and
used a four-point Likert scale. The reliability of the questionnaire, measured by Cronbach's alpha, was
0.784. The data obtained by the three means reflect that the students enjoyed the activity, interacted with
each other and expressed themselves with initiative. However, while teachers considered the students'
performance to be adequate, the students themselves expressed a low perception of their competence. This
question raises the prospect of analysing possible factors behind these perceptions and teaching strategies
that contribute to the development of self-concept in these students. Nevertheless, it is considered that the
didactic transposition was significant in stimulating situational interest in mystical poetry.
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1. Introduction

Mystical poetry is a literary genre that conveys deep spiritual experiences (Choudhary, 2022). This
genre reached a remarkable development during the Spanish Renaissance, thanks to figures such as St John
of the Cross, St Teresa of Jesus and Friar Luis de Leon. Hence, its historical-literary relevance and its
inclusion in the curriculum of Spanish Language and Literature in the third year of Compulsory Secondary
Education (ESO) in Spain (Comunidad de Madrid, 2022).

Despite its relevance, mystical poetry is an unattractive content for 14-year-old students. On the
one hand, it is a subject matter far removed from the everyday reality and individual interests of young
people. On the other hand, its ancient and abstract language, the use of complex metaphors and its deep
spirituality represent a great intellectual challenge. Engaging students' interest in this content can be
fundamental to learning. However, developing meaningful learning based on an interest in mystical poetry
can be difficult if there is nothing to connect the learner to the subject matter (Rotgans & Schmidt, 2018).
From a psychological perspective, interest can be triggered by highly stimulating elements of the
environment or qualities that a teacher can bestow on a subject, activity or object of learning. This type of
interest is called situational interest (S1) (Schiefele, 2009). Stimulation of Sl has two phases: activation
(caused by novelty, surprise, personal relevance) and maintenance (determined by an optimal experience
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of participation and perceptions of autonomy, competence, good social relations and enjoyment)
(Renninger & Su, 2012).

Considering these fundamentals, the aim is to design an activity that stimulates the Sl of third-year
ESO students towards the mystical poetry of the Spanish Renaissance. To this end, it is considered
necessary to carry out a process of didactic transposition that transforms academic knowledge about
mystical poetry into teachable and comprehensible content for students (Alfaro & Chavarria, 2012).

In a previous exercise of researching interests, sport was identified as one of the themes and
activities preferred by the pupils, so it could be a potential stimulator of SI towards mystical poetry. The
question then was: How to connect mystical poetry and sport in Language and Literature classes?
Nowadays, the fanaticism associated with sport is very significant, both towards football teams and
well-known sportsmen. This kind of devotion could be compared to the spiritual fervour represented in the
mystical poetry of the Spanish Renaissance and on this comparison, the activity "The spiritual journey of
the sports fan" was focused.

2. Research methodology

2.1. Research design

With a quasi-experimental design, this paper presents the results of a didactic experience in the SI
of students towards the mystical poetry of the Spanish Renaissance. A group of 25 students (12 girls and
13 boys) from the third year of ESO of a secondary school in the Community of Madrid took part. The
activity "The spiritual journey of the sports fanatic" took place in a double session of the subject of Spanish
Language and Literature and had a five-part structure (Table 1).

Table 1. Structure of the activity "The spiritual journey of the sports fan".

Parts Description

Introduction - Question and joint reflection: Are you a sports fan, do you have a sports
idol, and what would you be willing to do to be closer to them?

The spiritual path of the - Presentation of the concepts of the purgative, illuminative and unitive
Christian tradition pathways.
- Reading and analysis of poems.

Working in groups - Identification and analysis of analogies between sports fanaticism and the
ways of the mystical path.

Discussion and conclusion - Presentation of ideas, commonalities and differences.
- Risks of uncontrolled fanaticism for personal and social development.

Individual activity - Short essay on the relationship between Renaissance mystical poetry and
sports fanaticism.

2.2. Methods

The research data were collected through participant (teacher) and non-participant (external
teacher) observation and an IS student questionnaire. The use of three sources allowed the information to
be cross-checked in a process of triangulation.

For observation, a five-item matrix with a four-point linear estimation scale (where 1 is "not
observed" and 4 is "observed") was used. One item measured Sl activation (curiosity/attention) and the
other four items measured SI maintenance (enjoyment, autonomy, competence, social relations). On the
other hand, the student questionnaire included 10 items with a four-point Likert-type scale (where 1 is
"strongly disagree" and 4 is "strongly agree"). These items provided information on IS activation (attention
and personal relevance) and IS maintenance (enjoyment, autonomy, competence, social relationships and
readiness to re-engage)®. The questionnaire obtained a Cronbach's Alpha coefficient of 0.784, suggesting
that the data collected are reliable for analysis.

1 As can be seen, there are criteria that do not coincide between the two instruments. This is because some factors of interest, such as
personal relevance of the object and willingness to re-engage in a similar task, are unobservable and student perceptions can provide
a deeper understanding of the phenomenon.
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3. Results and discussion

Group observation and averages of student responses to the questionnaire show similar results for
those criteria shared, except for competence (performance efficacy) (Table 2). This suggests a consistency
between the perceptions of observers and students on most of the criteria and adds strength to the data
analysed below.

Table 2. Observation and Questionnaire Data.

IS activation IS maintenance

Attention/ Enjoy Autonomy Competence Social

Curiosity relations
Part1c1pz}nt 3 4 3 4 4
observation
N on-parflmpant 3 3 3 4 4
observation
Questionnaire 3,2 3,12 3,16 2,72 3,5
(averages)

The indices obtained are positive, indicating that the activity "The spiritual journey of the sports
fan™ was effective in activating the Sl (arousing curiosity and capturing the students' attention). This
interpretation becomes more consistent when considering the students’ mean (x = 3.16) on the items of
personal relevance to the topic in the questionnaire. Regarding the maintenance of IS, the scores reflect that
students enjoyed the session, showed initiative in their participation and very favourable social interaction.
This is also confirmed by the mean score on the item about willingness to participate in similar activities
(x=3.32).

The main discrepancy is in the perception of competence. The students perceived themselves as
less competent (X = 2.72) compared to the observers' assessment (4). This could indicate a lack of
confidence in their abilities on the part of the students, even though the observers considered their
performance to be effective. This result is consistent with previous research showing that academic
self-concept in adolescence is dynamic and usually deteriorates between the ages of 12-13 and 14-16
(Demo, 1992; Barber & Olsen, 2004; Garcia & Musitu, 2009, as cited in Ibarra & Jacobo, 2016).

Although the competence factor is not met, the synthesis of the results reflects the importance of
didactic transposition. Specifically, the linking of mystical poetry to sport (a topic of personal relevance to
students) and the opportunities to participate, exercising autonomy and interacting with the group,
influenced students' SI. Results that confirm previous research on Sl (Palmer, 2019; Renninger et al., 2019;
Rotgans & Schmidt, 2011).

4. Conclusions

As conclusions to this work, we have obtained an activity, "The spiritual journey of the sports fan",
which is the product of a didactic transposition based on the psychological foundations of SI and which
links the mystical poetry of the Spanish Renaissance with sport. The results obtained show that the didactic
experience was effective in activating and maintaining the students' Sl in the in the topic of mystical poetry.

However, the students' perception of competence or academic self-concept presented difficulties,
which raises as a prospective the design of strategies that contribute to reinforcing this psychological
variable that can have significant influences on student participation and performance.

Another significant aspect is the opportunity this activity provided to reflect and debate in the
classroom about the boundaries between devotion and fanaticism, as well as the risks of the latter for
personal and social development. Fanaticism in any form limits the ability to understand and respect
diversity of thought and culture. The creation of open and reflective learning environments is essential for
the formation of critical, respectful citizens with a genuine interest in knowledge.
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