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Abstract 

In response to the scenario of national and European political and pedagogical debate, with the introduction 
and progressive system setting of D.Lgs. n.65 of 2017 born in Italy the integrated system of education and 
education services 0-6 which is a crucial moment for the education sector of first and second childhood. 
The quality of services is closely linked to the professionalism of SP (Socio-Pedagogical) educators and 
teachers, who must have solid pedagogical and methodological preparation to respond to children's needs 
and development rhythms. Specific and coherent initial training coupled with continuing training processes 
enables professionals to competently address educational challenges and adapt to educational policies and 
changes in family needs. What are the professional skills essential for educational practice for 
socio-pedagogical educators and teachers in ECEC (Early Childhood Education and Care) services 0-6? 
And how did they build and consolidate their competencies? The proposed exploratory survey addresses 
SP educators and teachers in service on the national territory to investigate the issue of the construction of 
professional profiles in real contexts through the administration of a questionnaire to educational 
professionals in ECEC services. The study is formulated according to mixed survey processes and aims to 
initiate a reflection on training experiences that contribute to the development of professionalism. 
This contribution aims to present the research design and preliminary results of questionnaire 
administration. 
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1. Introduction

While reflecting on the quality of educational offerings is essential, it is not sufficient. It is equally 
necessary to establish a continuous and direct dialogue with the real contexts of educational work in order 
to ensure coherence between training pathways and professional practice (European Commission, 2016; 
2020). This becomes particularly urgent in light of today’s socio-cultural landscape, marked by the growing 
complexity of educational needs, especially those related to special educational needs. In response, there is 
a pressing need to promote a unified pedagogical approach within early childhood education and care 
(ECEC) services for children aged 0–6. At the European level, ECEC is considered a priority area to ensure 
equitable and universal access to high-quality education from the earliest stages of life. The integrated 
model, which combines early childhood services (0–3 years) with preschool education (3–6 years), aims to 
support children’s cognitive, emotional, and social development while promoting values such as equity, 
inclusion, and well-being (Vandenbroeck et al., 2013; Heckman, 2011). The quality of these services 
depends largely on the initial and continuous training of educators and teachers (European Commission, 
2014; CoRe, 2011), making it crucial to rethink professional preparation. Nevertheless, as highlighted by 
the Eurydice reports (2019; 2023), training systems remain fragmented across Europe. In Italy, for instance, 
there are still two separate qualification pathways: the L-19 degree for educators and the LM-85 bis master’s 
degree for preschool teachers. Despite Legislative Decree 65/2017, which formally established the 
integrated 0–6 system, significant challenges persist in aligning training and fostering collaboration 
between the two professional groups (Sposetti et al., 2024). Educational work itself, however, represents a 
powerful formative experience, continuously shaping all participants in the pedagogical relationship 
(Fadda, 2016). Educators and teachers develop their competencies through an increasingly complex 
process, integrating academic knowledge with strategies refined through practice (Sposetti et al., 2024; 
Sposetti et al., 2022). Universities, therefore, hold a crucial responsibility in designing training programs 
that both guarantee educational quality and respond to the evolving needs of professionals operating in 
diverse and dynamic settings (Rossini, 2020; Fioretti, 2022; Boffo, 2021; Biasin et al., 2020). 
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2. Design, methods and objectives of research 
 

The research project revolves around two key questions: What competencies do educators and 
teachers consider essential for their professional practice? And how are these competencies developed and 
strengthened in the workplace? The aim is to gather the perceptions and experiences of those who co-design 
educational services for children aged 0–6. By analyzing their reflections on both training and daily 
professional practice, the project seeks to identify how educational professionalism is developed and to 
understand which competencies are central to effectively addressing emerging educational and 
developmental needs. Areas of investigation include the development of professionalism in universities and 
in service, the competencies they consider necessary to address educational practice, their perception of the 
level of skills they have developed through training and experience, and levels of self-efficacy in addressing 
educational work. The research has exploratory purposes and is formulated according to mixed inquiry 
processes, which initially involve administering a questionnaire to professional educators in service 
throughout the national territory. The questionnaire, consisting of five sections, aims to explore and collect 
descriptive statistics—through both closed- and open-ended questions—on the competencies considered 
essential in educational practice, as well as on the level and type of initial and continuing training. 
Additionally, it invites respondents to reflect on the collaborative relationship between the two professional 
groups within the zero-to-six system and to carry out a self-assessment of the competencies acquired. This 
contribution presents the results of an initial administration of the questionnaire to a small group of 
professionals in order to conduct a try-out phase and evaluate the effectiveness of the items. 
 
3. Results 
 

The questionnaire, administered using the snowball sampling method, was completed by 63 
education professionals, predominantly female (96.8%). Currently, the majority of respondents work in the 
Lazio region (60%). The most represented professional role is that of educator, accounting for 57.2% of the 
sample, with an average of three years of service experience. More than half of the respondents believe 
they have a fair understanding of ECEC, despite 89% holding at least a degree in the educational or 
pedagogical field. This trend is also reflected in a more specific question regarding the competencies 
acquired during their studies and later developed through professional practice. Indeed, the professionals 
are fairly competent in designing interventions, organizing educational spaces, and identifying the 
educational needs of children in zero-to-six services. In-service training is considered crucial for 
strengthening professional competencies by 53% of the respondents. 
 
4. Discussion and conclusion   
 

The debate on the professional profiles of educators and teachers within initial training programs 
is currently a crucial issue for fostering effective collaboration in educational services. The diversity of 
training pathways calls for a rethinking of educational proposals, which should be grounded in the real-life 
practices of those already working in the field. It is essential to establish a structured dialogue between 
universities and the professional world in order to train practitioners who can effectively address real 
educational challenges (Boffo, 2021). Ensuring coherence between practical contexts and training 
proposals is key to building solid professional competencies (Perillo, 2023; Balduzzi, 2022; Sposetti et al., 
2022). As confirmed by the data briefly presented, universities must incorporate more elements connecting 
academic learning with real-world educational contexts to enhance the competencies developed through 
initial training programs. At the same time, it is necessary to expand and ensure ongoing in-service training 
to foster the development of new skills in response to an increasingly complex educational landscape. Field 
experience plays a vital role in bridging theoretical knowledge and practical skills. Understanding how 
competencies develop within educational services allows for the design of more effective teaching 
strategies for professional development. The integrated training of educators and teachers is considered 
essential for the 0–6 education system (Lazzari, 2023). The proposed research project aims to contribute to 
developing both initial and continuing training paths, enhancing real-world experiences as a privileged 
channel connecting academic knowledge with professional practice (Perillo, 2023). 
 
 
 
 
 
 

p-ISSN: 2184-044X  e-ISSN: 2184-1489  ISBN: 978-989-35728-7-0 © 2025

254



Acknowledgments  
 
This contribution is part of the activities of the project The role of training pathways in the development of 
professional competences of educators and teachers in zero-to-six services: an exploratory study across 
the national territory, funded by Sapienza, University of Rome within the framework of the Research  
Start-Up Project, coordinated by Dr. Maria Grazia Rionero as Principal Investigator.  
Prot. no. AR1241907304BA8F 
 
 
References 
 
Balduzzi, L. (2022). Le sfide della formazione continua nella co-costruzione del sistema integrato 0-6. 

Società Italiana Di Pedagogia, 317-321. 
Biasin, C., Boffo, V., & Silva, C. (2020). Le dinamiche relazionali e comunicative nella formazione delle 

professionalità educative. Rivista Italiana di Educazione Familiare, 17(2), 7-25. 
Boffo, V. (2021). Oltre la formazione. Università e professioni educative. In P. Federighi, G. Del Gobbo  

(a cura di), Professioni dell'educazione e della formazione. Orientamenti, criteri e approfondimenti 
per una tassonomia (pp. 171-196). Firenze: Editpress. 

Briceag, B. (2019). Il sistema integrato dei servizi 0-6 anni: Costruire la continuità educativa nella prima 
infanzia. Formazione & insegnamento, 17(1 Suppl.), 103-108. 

Italia (2017). D. Lgs. n. 65 del 13 aprile 2017. Istituzione del sistema integrato di educazione e di istruzione 
dalla nascita sino a sei anni.  

Eurydice (2019). Key Data on Early Childhood Education and Care in Europe. Brussels: Education, 
Audiovisual and Culture Executive Agency. 

European Commission. (2016). Strategic Plan 2016-2020 Education and Culture DG. 
European Commission. (2021). Study on the Implementation of the 2013 EU Recommendation on 'Investing 

in Children: Breaking the Cycle of Disadvantage'. Publications Office of the European Union. 
European Commission/EACEA/Eurydice. (2019). Key Data on Early Childhood Education and Care in 

Europe 2019 Edition. Eurydice Report. Luxembourg: Publications Office of the European Union. 
European Commission/EACEA/Eurydice. (2023). Promoting diversity and inclusion in schools in Europe. 

Eurydice report. Luxembourg: Publications Office of the European Union. 
Fadda, R. (2016). Promessi ad una forma. Vita, esistenza, tempo e cura. Lo sfondo ontologico della 

formazione. Milano: FrancoAngeli. 
Heckman, J. J. (2011). The Economics of Inequality: The Value of Early Childhood Education. American 

Educator, 35(1), 31-35. 
Lazzari, A., & Balduzzi, L. (2023). Il ruolo del coordinamento pedagogico territoriale nel supportare la 

consapevolezza per costruire il sistema integrato 0-6: il percorso di formazione in servizio realizzato 
nel progetto In-TRANS. Educational reflective practices, 2, 37-56. 

Lazzari, A., & Vandenbroeck, M. (2013). Literature Review of the Participation of Disadvantaged Children 
and Families in ECEC Services in Europe. European Commission. 

OECD. (2018). Starting Strong 2017: Key OECD Indicators on Early Childhood Education and Care. 
OECD Publishing. 

Perillo, P., (2023). Educatori professionali socio-pedagogici: farsi riconoscere per essere riconosciuti.  
In Le competenze professionali delle educatrici e degli educatori (pp. 113-126). FrancoAngeli. 

Sposetti, P., Rionero, M.G., Szpunar, G. (2024). La ricerca e la formazione delle competenze professionali 
in area educativa. In A cosa serve la ricerca educativa? Il dato e il suo valore sociale (pp. 713-723). 
Pensa Multimedia. 

Sposetti, P., Fioretti, S., Szpunar, G., Rionero, M. G., & Mazzocca, N. (2022). The professional skills of 
male and female educators: Problems, research and perspectives. Formazione & insegnamento, 
20(2), 144-157. 

Vandenbroeck, M., Lazzari, A., Van Lanker, W., & Willems, S. (2013). Accessibility of Early Childhood 
Education and Care (ECEC) for children from ethnic minority and low-income families. In Quality 
early childhood services for all. Selected papers. (pp. 4-13). Compagnia di San Paolo e Fondazione 
Zancan. 

Education and New Developments 2025

255




