
SUPPORT FOR LANGUAGE SKILLS OF STUDENTS IN PHYSICAL 
EDUCATION TEACHING 

Maude Boulanger1, Antoine Dumaine2, & Marie-Claude Rivard1 
1Department of Human Kinetics, University of Quebec at Trois-Rivieres (UQTR) (Canada) 

2Department of Educational, University of Quebec at Trois-Rivieres (UQTR) (Canada) 

Abstract 

In Quebec, the Reference Framework for Professional Competencies (MEQ, 2020) prescribes language 
proficiency as one of thirteen competencies to be developed during university education. Therefore, passing 
the “Test de Certification en Français Écrit pour l’Enseignement” (TECFÉE) is required during training. 
The TECFÉE consists of two parts: 1) linguistic code and 2) writing of a critical report. However, grammar 
and writing remain challenges for students (Boivin and Roussel, 2022), resulting in a low pass rate for the 
Test (Dion-Viens, 2024). In this context, our support project includes theoretical and practical workshops, 
exercises, and formative assessments related to the two parts of the TECFÉE. This project has been in place 
during four years for physical education students (n=~55/cohort/year). An evaluative research design, 
inspired by Kirkpatrick and Kirkpatrick (2006), was used to measure the effect of this support project on 
the results of an online questionnaire for students, and of two formative assessments specific to writing 
during an academic year. In terms of student assessment based on questionnaire, the results highlight greater 
motivation to prepare for the TECFÉE and a better perception of language skills. The results indicate higher 
scores on the second writing critical report test (t [55] = 4.025, p<0.001). As part of this presentation on the 
topic of “Teaching and Learning/Higher Education,” the potential for transferring such a support project to 
higher education will be discussed. 
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1. Introduction and context

In Quebec, the Reference Framework for Professional Competencies stipulates that students, upon 
completion of their initial training, must, among other things, “communicate appropriately in the language 
of instruction, in writing, in all contexts associated with the performance of duties.” (MEQ, 2020). This is 
why they are required to pass the “Test de Certification en Français Écrit pour l’Enseignement” (TECFÉE) 
at the beginning of their last year of any four-year teaching program. This test consists of two parts: a 
multiple-choice exam on linguistic code (part 1) and the writing of a critical report (part 2). However, 
writing and grammar remain a challenge for university students (Boivin and Roussel, 2022; Delcambre and 
Lahanier-Reuter, 2012; Lefrançois et al., 2008), which is reflected in a low success rate among students 
having achieved the TECFÉE (Dion-Viens, 2024), particularly among students studying physical and health 
education (PHE). That is why the research team, attached to the PHE program and the Student Services 
Department at UQTR, was formed to determine how to better prepare these students for success on the 
TECFÉE. 

The research team designed a support project that included formative assessments related to both 
parts of the test and twenty-two theoretical and practical workshops related on linguistic code and critical 
reporting. The workshops are based on the modern grammar and key principles of grammar instruction 
(Boivin and Pinsonneault, 2020; Chartrand, 2016). In addition, others workshops on critical reporting are 
based on the concept of genre (Bernié, 2001; Bronckart, 2004; Swales, 1990), which is very present in the 
field of academic literacy (Delcambre and Lahanier-Reuter, 2012). The main objective of this research was 
to evaluate the effect of this support project on language skills of 2024 students cohort in PHE. 
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2. Methods 
 
An evaluative research design was used to achieve based on the four evaluation levels proposed 

by Kirkpatrick and Kirkpatrick’s model (2006) including: satisfaction, acquisition, transfer and 
repercusions. First, students completed two formative assessments specific to the writing of a critical report 
test during the year. These formatives assessments were completed during a university course (n=57 
students) and the averages obtained on the two tests were compared using t-tests (Haccoun and Cousineau, 
2010). Then, at the end of academic year, they completed an online questionnaire (Durand, 2021; 
Moscarola, 2018) to assess their satisfaction of this support project (n=25 students). This research received 
ethics’ certification (CER-22-294-07.09). 
 
3. Results 

 
The results are presented according to the four levels of Kirkpatrick and Kirkpatrick’s model 

(2006). First, the results show a high rate of satisfaction among students across all four levels measured  
(x̄ = 4.4/5). For the level related to acquisition, the students consider the content (x̄ = 4.8/5) and tools  
(x̄ = 4.7/5) provided in the workshops to be relevant. The results also highlight greater motivation to prepare 
adequately for the TECFÉE (before the workshops: x̄ = 2.4/4; after the workshops: x̄ = 3.3/4), referring to 
the transfer level. As a repercusion, the formative assessments to the writing critical report indicate higher 
scores on the second critical report writing test (t [55] = 4.025, p < 0.001).  
 
4. Discussion and conclusion 

 
The results reveal a positive perception of this support project among students. They also highlight 

a marked improvement in their language skills throughout the project. This project is of great importance 
as it aligns with the objectives of the Reference Framework for Professional Competencies (MEQ, 2020), 
which emphasizes the importance of using appropriate language levels to communicate with students, 
parents, and peers, among others. Furthermore, the fundamental role of language in education and teaching 
is also underscored requiring university teachers to develop it throughout the academic process (MEQ, 
2020). 

The potential for transferring such a support project to higher education is important to consider 
since writing and grammar remain a challenge for university students (Boivin and Roussel, 2022; 
Delcambre and Lahanier-Reuter, 2012; Lefrançois et al., 2008). However, there are some limitations to our 
study, including the absence of a control group for formative critical writing report and a small sample of 
the questionnaire compared to the target population. 
 
 
Acknowledgments  
 
The authors wish to express their thanks to Caroline Vézina for her collaboration throughout of this project 
study. We are also grateful to the participants without whom the project could not have been realized. 
Finally, we would like to thank also the “Ministère de l’Enseignement Supérieur” for the financial support. 
 
 
References 
 
Bernié, J.-P. (2001). Genres discursif scolaires, genres de l’activité et conceptualisation. In J.-P. Bernié 

(Ed.), Apprentissage, développement et significations (pp. 155-171). Presses universitaires de 
Bordeaux. https://doi.org/10.4000/books.pub.48630  

Boivin, M.-C. & Pinsonneault, R. (2020). La grammaire moderne : description et éléments pour sa 
didactique (2nd ed.). Chenelière Éducation.  

Boivin, M.-C. & Roussel, K. (2022). Connaissances grammaticales et performances en écriture chez des 
étudiants entrant à l’université. 8e congrès mondial de linguistique français. 
https://doi.org/10.1051/shsconf/202213806005  

Bronckart, J.-P. (2004). Les genres de texte et leur contribution au développement psychologique. 
Langages, 153(1), 98-108. https://doi.org/10.3917/lang.153.0098 

Chartrand, S.-G. (Dir.). (2016). Mieux enseigner la grammaire : pistes didactiques et activités pour la 
classe. ERPI Éducation.  

Education and New Developments 2026 

443

https://doi.org/10.4000/books.pub.48630
https://doi.org/10.1051/shsconf/202213806005
https://doi.org/10.3917/lang.153.0098


Delcambre, I. & Lahanier-Reuter, D. (2012). Difficultés de l’écriture académique en Sciences Humaines et 
perceptions de l’accompagnement : analyse de discours d’étudiants. In M.-C. Pollet (Dir.), De la 
maitrise du français aux littéracies dans l’enseignement supérieur (p. 37-61). Presses universitaires 
de Namur.  

Dion-Viens, D. (2014, June 19). Résultats « inquiétants » : les futurs profs plus faibles en français. Le 
Journal de Québec. https://www.journaldequebec.com/2024/06/18/les-futurs-profs-plus-faibles-en 
-francais#:~:text=Alors%….  

Durand, C. (2021). Le sondage. In I. Bourgeois (Dir.). Recherche sociale: de la problématique à la collecte 
des données (7th ed., pp. 357-388). Presses de l'Université du Québec. 

Haccoun, R, R., & Cousineau, D. (2010). Statistiques: concepts et applications (2e édition revue et 
augmentée). Presses de l’Université de Montréal.  

Kirkpatrick, D. L., & Kirkpatrick, J. D. (2006). Evaluating training programs: the four levels  
(3rd ed.). Berrett-Koehler.  

Lefrançois, P., Laurier, M. D., Lazure, R., and Claing, R. (2008). Évaluation de l’efficacité des mesures 
visant l’amélioration du français écrit du primaire à l’université. Gouvernement du Québec.  

Ministère de l’Éducation du Québec (MEQ). (2020). Référentiel de compétences professionnelles: 
profession enseignante. Gouvernement du Québec.  

Moscarola, J. (2018). Questionnaires et questionnaire en ligne. In F. Chevalier (Dir.), Les méthodes de 
recherche du DBA (pp. 201-217). Éditions EMS.  

Swales, J. M. (1990). Genre analysis: English in academic and research settings. Cambridge University 
Press. 

p-ISSN: 2184-044X  e-ISSN: 2184-1489  ISBN: 978-989-36839-4-1 © 2026

444




